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k norm*ref erenced evaluation system, vhich evaluates 
the ?tudent in comparison to his peers, is rejected in favor of a 
criterion-referenced system. The latter, which rates the performance 
of a student on an absolute standard, makes for an individualized 
approach. Tv^ kinds of tests are distinguished, the formative, 
administered during the course of learning, and the summe^tive, vhich 
evaluates achievement following a given period of instruction. It is 
suggested that formative tests be of the criterion-ref erenced type. A 
specific testing program is outlined whereby an aptitude test is 
administered before instruction begins. When instruction begins, 
testing is tied directly to the teaching process. The advantage of 
this is knowing immediately vhich items need more vork. 
Criterion-referenced testing also de-emphasizes competition, reduces 
anxiety about learning, and encourages teachers to set realistic and 
reachable goals, thus helping the less a^ble stufdents. Future language 
instruction should place greater emphasis on the teaching and testing 
of communicative competence. The results of an experiment conducted 
at the University of Illinois to determine the effectiveness of 
incorporating competence training into\the learning process reinforce 
the importance of teaching communicative competence, k suggested 
foreig^ language testing pjrogram follows the article. (CLK) 
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-mJ-nt pt rlornianct- lia:. IrailUiorialH U ^-n t vatu- 
at^a on a nuriii-rf tVrerKr.U n lativt- ba^M... Tla' ^tu.Wiit 
pneivK. 4 L^ade fur bi:* pt'rforniancf in comparison 
with hit. p.-r^* rathi-r than fur the ubK>lute valu»- of 
thar p-rtWnianee in and of it.^.U^ Ihe uonu- 
r-iVrenc^d .v.teni ha^ pernuious etfect.. It nnptif:* 
that, tor a ^tudent^s grad*- to ni^an au> tiling, tln-re 
niu^t ip*- 3 retVrfnce group of bttidt-nU who attain 
lower grad-^ than \m. It hi.i.t^ that tli^rr be Nvinnen* { 
aj.d lo^fi. It creates: iioii-achi^v^r^. How doe^ it dt> 
tlu^r Bi niA^tin^ that a tc^t on ^vlncli most btudt-nts ' 
.vt mi jrradfS not ditticult cmiou^Jk Mfaburt-inrnt 
textbo'oLs uill teU you that, to iiusur.- a inaMinuin 
>prrtd of .rorfs, vour te^t itt-nv^ should be an^^wrr^-d 
cor^.•cd^ bv onlv 50 to 60*. of the student., on the ^ 
avera^'f. If Wc answer correctly, you inu.st find 
-luirde'r item.. The sad result l< that almost half the 
Cla^ wUI be labeled -below-average," U Is evident 
„at a .teadv diet of punitive grad^ ^^"1 have a 
dfea:,trou:» effect on*, the morale of luw^aphieving 
students. 

These consideration:* have led to renewed interest 
in the notion of criterion^eferenced tebtipg, in which 
a students performance is rated by an absolute 
has he of has he not mastered the 
objecHves of this unit of study? - rather than in 
r^^lation to his classmates' performance. If 95% of the 
cla^ perform well, that', fine. Tliis approach focuses 
on the objectives to be reached, saying nothing about 
how long it may uk/ a student to reach them. It 
th^rebv foste'ts clarijtV in the sUtement of objectives 
and individualization>tn tlie methods of instruction. 

The group working on Benjamin Blooms concept 
of "mast^rv learning" has made a useful distinction 
>tween '^'formative'' and ' ^ummative" evalua^on. 
Achievement te^U given at the end of major unit* are 
likelv to be ^ summative/^ They sum up the students' 
achievement over a period of instruction. *Torma- 
tive'' tebts are appUed during the course of learning - 
and the j^ooner the better. Formative tests ai>sesb 
uhether the students have ma.^tered the material 
taught todav or this wpj^hey are much a guide 
fur^the teacher as a ^iea^^ure of student performance. 
Th*- teacher wanU (or should want) to keep in 
. Mn:^tatit touch with tlie ^bidentn' y^to^t^^ -r^'not st» 
to jXJ'i- them but .so a.^ to Jijjust hi^ traching to 



their l-orninz. It been recommended, in fact, that 
i 



no ^ra.les be i:iveti ftir iurmative tesL^. I hcv are for 
i|ualitv contruh 

It ^renu-* ilear tlut Iurmative tc^ts .-liould be uf the 
^\riteriuu-ref. rcnved^^ variet\. It aU» ^ecnio likeK 
tiiat ci rtaiu ^ ruminative" "iV^?. ^^i^^ 5^ reitiain* 
liorni rt fcrenced - at l. a.t^a. ton?: as tlic present 
gradflig requireiuenL^ are uitlf n. and w^ are oblii£^d 
b> th/c^choul autliorltier to spread the grades out iit 
an approxiiiiatelv * riornial curvc^' pattern. Tlie inipli- 
cation at prei,eut i.- tliat a tea. Iier whose studeub all 
get hi;ih gradeji i.. not a ^uod teacher hut an ea^v 
marker. To be . oiisidered a fair marker, she inust 
spread her grades over the spectrum from A to F, or 
at least A to D, regardlrs.^ of the student^ perfonn- 
mice on any ab^»lute standard. If her stud ents a rc all 
doing welli ;<he ups the .standards nytil some do 
poorly. I have .-Uijg^stcd in the pa.st that an excellent 
case might be iiiade for con>idering only A and B to 
be passing grades in foreign language, because foreijai 
languages are more .-e(|uential than any other subject. 
A "C^ in SpanUh I is a virtual guarantee that the 
btudeut will do v^ry poorly in his Spanish 2 cla«». 
Tlierefore lie should not go there. 

Fd like to suggest a testing program for the average 
school, under prei>erit circunt^tances - that is to say, 
where individualization is far from complete and 
teachers ore expected to give a iipectruni of grades Ca.^ 
(See Addendum). This is not a visior^iry prograni, but ^^^^ 
a workable one. It Vgins before language study itseU, 
with an aptitude test who^e purpose is to give the ^ ^ 
school a means to section studeiiU in relatively 
homogeneous fashion, and - quite importantly - to 
identify unusual learners: those who may have special 
aptitude for languages or a special lack of aptitude. 

Once in:*truction begins, testing is intimately in- 
corporated in the moment to inoinent teaching pro- 
cess. After all, how is a teacher to know when a point 
has been sufficiently drilled unless she u* receiving 
constant feedback from the students^ Since the 
adv*nt of programmed instruction, teaching and . 
testing have b»*en virtually inseparable. To ^liow you 
wliat I mean. l^tV do a drill on the present perf^rt 
tense ill Freth li - th^ ^josse cumpu!ii>. Ill state a 
i<entence in the present, and von -^tate the same 
..enten. e in the pa.^t. Fur examph% if I >av iep.zri^ ml f 
telephone, sum wi»nld ^dy J ^ul pnrle an tvlrphune. 
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^ J** jufi*' au t«?lepliL»n»*. — 

Mane duAiif la r^-pun^i*-. — 
Good. far it\ 1 1\ pli al pattrm drill. NouTtM^ill Lf 
trans'foniitfd into a tes»t. Nuu gi\e yuiir?df a check* 
nmrk f i r every one } uti js^-i ^i*;ht. and an \' if \ uu getf 
it\>ron». 



|Marie donne la repon?e- — 
pf recob le paquet. • * * 
je IW\re. — 
Ma ?urur me regarde. — 
Mai^ elle ne voit rien. - — 

Waa* thats^drill or a t^-tf I^on*t know iuid I dqn't 
real!) care — the poiiit that it pru\idrd i»j.tant 
feedback on how well ue urre dobii^at ma^terints the 
pas^** -lompu-^. M a t^-achrr I would use thia 
^ infonuation to adjust iii> uv\t le^n to ^tudentij* 
needj*. I would not want to wait until Fridav 'sj tet^t, or 
even lonj^er. to discovt-r that nture work on the pa^^ 
compute waa needed; I watit to ktiow tliis* uuw, I 
would point out. incidmtalK . that f|uizze> like thist 
add notliinj^ to the teacher s bu/den. JSime j^he doe» 
not* intend to record the grade, ^he can merely a^k for 
a show of hands A fi||il out how ^tudenb are doing. 
T\m can of course be done in the forj-i^n language 
virtually from the first we^-k of cla^. 

The oral exam is a European idea wjiich I\e tie en 
work u*:ll in American hools. The id^a i^^ to \ 
conduct a 5;enu-formal oral e\am 'u\ wWuU each 
student Appear* before a coinniittec of at lea^t two 
♦ teachers, talks for two or three nun utesofr* prepared 
subject, and then h qurs^ttoned by oti»'jur both 
teaclien*. They may chat with him abouy t^^tpics of 
common interes^t, a>k him to d*^cribe a picture ttr 
tivo, etc. The whole thinu take^ no more than five 
minuteb. Yet it may bpark a years worth of niottva- 
tion to practic** speoking. b^-cau^e ftitud^-nt^ kttow it in 
coming arid that it i an not be prepar'-d fur by 
cramming the night b»*fur»' It r'-tjuires a nnairtuirn of 
organization (putting twii i Ia5<?es togetlir^r. fur. ex- 
ample, ^u the t»*achers ■ an furm a tet^ting ■ •jmnnttee) 
and can prodnc** exc»*llent rt-^ults in term> of putting 
teeth into the ^p^aking uhj»'i*tive. It would b** wiM* for 
SchtJolii to insititute th** ural <*\am now, a^'ain^t the 
day wh^-n the ^p^-aking part of the R**gent» b**rum»*?H 
more ijtnn tured. as ha^^ b^-^-n propo:*ed. alon- tfi** hne» 
of til*' ^hitario iiprakinif tf>t. wlurli \*-r\ niuih 
r^-^embi* th»* «'\am 1 \id\^ h^r-n iI^'m nbuu. 

Mrit»ri«>n\retV'renc»'d t»-t- "are, a^^ \t>u liavr 
gath'Tri! a b»-lp to tii»' 1^ jM'^ -tuil»*nt. 

I- 111'-. il»*rrii p!' J - II • ».»iiip»'tlti"n jitt'-tiii 

itn.l'-riL HI lav Mr . 1 « niii»»titi«»fi wtj'- . n. ill 
2 1^'- n.|ij.^t'4 - '.-h hy jIImv.i. j lu.l. dl, 
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to take the tes^t mure than oik»*. 

3. They etdiancc luider^tamling b\ j.tn>?;ing con- 
crete and practical prut^entation dmved from 
clear statements of course objecti^ es. 

4. They encoUrag** teachers to set realistic* reach- 
able goals: the goals are adjusted to one s owm 
students rather than to a ''norm'* or *VeferA 

. ence" group. 

5o much for the present state of affairs. Now Vd 
like to look ahead and see what kind of foreign 
language tests may be in store for us in th**tuture. 

Our pr^-sent-day testing methods are being criti- 
ciiscd with more and mure regularity. John CarrulL 
Bernard SpoUky, and Leon Jakobovit^* ha\e discuss^'d 
and criticized wliat they call "^di^^cret** point'' testing 
— that is to say, the testing of ^p^•ci^lc language 
features one by one: an itrm for the imperf^nrt of first 
conjugation verbs, an item for the partitive, for verbs 
conjugated with etr^,* for tfie subjuncti\e. and so on. 
\Vc spend most of our class time tea« hing tliese 
features one by one. and so it seems reasonable to 
test them one by one. 

But writers lik^ TE^L specialist John < »ller point 
out that the totality i>C language is greater than the 
ment parts. Languajje is context, 
innuendo, human relating, gebtur**, 
umch more. TIi»^.e indl:«pen^abie 



sum of its contp 
emotional impact, 
grimace, 



and 
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features^ of nature 1 speech are entirely neglected in 
the *'discrete*poinl approach to les«ting. i MIer wishes 
to reincorporate i liem. He urges us to replace our 
linguistic model with a pragmatic mod^-l wluih would 
include nut only what it* being said, but who is saving 
it to whom, iti which circumstances, and why . 

Two main routeji are being proposed the^e days fur 
replacing "discretif'puint'* tests by others that will 
nior** neariv approximate the compl^-xity of natural 
cotntnuiticatiun. 'l/lie»e twc» routes ar** 'integrativ**' 
testing and **cump|!'tence'" t^-^ting. 

(^H the two, th** fir?it can be dispo***d of in a few 
words as it is really nothing new. '*lntetrrative'' t»>ting 
merely meatis that une srhould ha\»' th** ^^turlent 
perform t^ome tasks that require him to use several 
language skills at once ami to displa\ now this, now 
that point of knowl**dgr of the furrigjj language. nH^r 
offers as evainpleii the t» st an/| the dictatlcm. 

Tli»' ('Iu/»* tcjtt is a bort of partial ilt.vtatuin: it i- a 
px^^a;!*' iti which certain wurd^-^ Iia\*^ ^» ri urtntt^ d. 
Til*' «-tud*%tt Iist**n^ to' the pa.^-ag^ un u tiip** r**cur.iinir 
arnl atl«-m|it^ t«« lill in a* ruarn »if i^t^-in;i *.»«.rd-» 
a.- in ijfK I • ( nil* n-duuk. pan-nlli-'ti* alH . tliat Ut> 
b*!(-' il in tliL- b\ lik- Ivimwl* lie-' "t th*^, i • MnhtiMU 
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tu in ""H' u^fp*. nllrf jMiUt- out tliat liJVt^ 
i,»Jh. t «l tu U^ai'U uhat li« alU tlu* Y'r.ituinar i*» 
» .pr* Kmi' % .** Ill uliu li %*i'tilJ >tt iiialh jIK l**a»l 
tmi -lut!«*Mt- I I iiii abilitv U» all tli»» i«»iU» \tnal 
t lip**. 1 »»tiiiititii aiitl , tliat a rutiv** 

*p» ak»'r aiiUMualirall) to lt»*lp liiui titi«l«*rrlaM J 
%\UA Ii» h»ar^ r«*u«U A u^,-^!***! ol llit^ ui»iili| 
|tM»l t«««« far afh*!*!. but I uimM lik*^ In poinl ••lU 
that Ill tli«* b«M«k;^ an J artj»4**^ appi^ariii;! 

llit»^?t' «Ja\5* a n/turii to lli^ ili* tatitui tiM hnii|ii»* ll»at 
jiaJ b»N*iti |ila\tHl duwii bv ibi* auilio-liii^iiial rri»*tliinL 
lh»* inHv (Hip|ia:^iH, buu»*\fr* li upon ilij^tatKMi a 
i|iiitk an»l p. aily nieaiiji lu< li'*« k on li^^tt tnii^ l uiiipn*- 
lt» ii^iKti. ralluT tbaii to thvi^ll uii Jtaaili* I'l tli»* wnlni^ 

lA;5t»*lil. 

I ur.iibl Ilk** to n*c»mnl an »*\p**riru«*iil in l»*a» hini£ 
and l» tin;:! i •nmnuiiKalivt- i oinpett^iu ubuli luok 
plai at lb»* l'iuv»*tMiv ul lllniob undtr tin* Jir«*i tiuii 
of i*^an»lra Savi^nuti. ( uniniunKativ»* i iinip»*t»*ni»' 
niean> tln^ ability to fmn ti«»n in a ilvnoinu *Arliaii»t#* 
Lni^itiu^lii r.unpeteiu** - umii^ forn^^n lan^uajit? 
%vurcl^> in an acecptabk oriJ«*r - is> onK part of it 
Conimunkative «: onip^*t«iic»* aj^ksj liow ^.uccetj^lul a 
stu«l»*nt would be at g« ttni;i direetitiiii^ to tin- in-arest 
pliannai y. How accuratt* an account l otilil b** ^vt*ii 
of an ac«-iJ»*nt In* liad jn^t uitnes*ed? <A»nl»l li** nidk»* 
uitrodurtnnis at a dinn«*r party f 

V\t* all know that nia4»Ty uf tin* ^•'fiarat** f»*atur»*a 
of a laiipiajtif do#^ not mn^jsHanly add np to tli»* 
abilitv tu n^tp it lor i onnnunkaljon. But tin* audio- 
liiif^al pr**ci*pl^ under ulni li nios*t of iir* up»*ratr make 
U2i tantnui^i about iiitroduning fr**** c'liinuiniiatioii 
too t*arly V\V ffH tlie ?:*tud»Mit niu=*t tir^t a- i|uir** a 
Vjijki"; "f "strut- tun*!:* and vorabulary, and Mone 
pruiuiniiation habits Tin' abi^uniption yay^* tliat a 
stud#*iit ulio trifii to ^p'^ak fr»'»*ly b^-for** hf kiiows 
nun h «»f tin* langiia^** uill niakr niaiiv im orr»*i t 
utterani**?* wbuli will later find ilifficull tu 

unl»*arn H»* may al^» b»*ioni»* dis<«;oura^ed at Ini 
iiiabilitv to ^peak and frn** np trvin;^- llrn. #*, v^e 
roiirnif early aLtiviti»*H to memorization, drillniji. and 
direi tf-d . «miniuiii< ation'* under the teUt lierH stru t 
roiitr*»l - X.-k Suzv what color dre«j* sin* is \yearnig 
to.lav/' ujid tHj on. Hiir t.-t^ti* are Lir^t'ly of the 
diy. r»*t#* prmit vanetv ami r^l^*- t the^^^.^ic pn^nnse^;* 
T,» l.st ihf vainlitN -^1 ih*^ h^^^f^. Sandra 
^avi:n..ii -tt up tlin^H , la^vs of * bI^iK|nj^;I I r» nt h 
,^tiid»^iiL* - two »*\p» ntiirtilal ■ la'?.-»*> and ntu •iintr»»i 
« |j - rHjnil»er^ u,r»- -inall - I J. I *. and I i 

I tin I a limitation bnt m all '^l^er r^'p»*i ts lli»* 



ari'I 

, i» If u,i .ar liill'^ .!'»m und 4i. ---l *hjU4i 



tiifi*!* I la**^« * ^lndi»*d by tin' .aine iin«dined audio- 
Ihi^^ual nn liiMd. usiiij; tin- lime |if.ni»n*il llarri- and 
1 * \ ^ i|!s* t*'\i. I In* s^ljiident^ u» pti* t* 4»*d ami b»und 
to b»* Miuilar in lati^niaiie aptitud»*. \» rbal and lu;^h 
M.li.jt.l *:ra-i» v » )in tea* li^r lan^*lit llie tuo » vperi^ 
nn iital LTuup^ ami another lli^ lontrol -roup the two 
t« a«l»* r- uen* similar in ba. k;.Tound, r" ' » i\»*d th^ 
ans^* irru-ntalKui, ami wrr** Mipt^r\ir*»*d tllr«nl^5^lout the 
\» arb\ tin rain** p«*r?^on. 

\!l threi* ilax-er* u»nl llirun^ili the ^ann* iMui^** of 
-tiid^ tour dav-i a ue#*k, but on tbe tittli ilav Ibcv ilid 
ihlt«*r»-nt tl 1111^3. Th»' runtriil ^^nuip u^itl Uj lb*- 
laris^uav;** lab for a ck»H»*K i CMifdmated lab ^»^*i»»n^ a.* 
bat lUitotnarv at that nniver^it\. Tin fir-t 

♦'%p« Uin»*nUl j:;roup, iiu-leail of t;oin^' ti» lln^ lab. 
tvyi'ix^d a >*'rie^i uf «nltiiral oiienlatioii ix:«i>uL* 
. ondu. te«l m 1 ntdbli, lli^*'^** ^w/r»* d«-M;.in*d U» i r'*al»* 
inl» r» -t m f t» ii. b • uUur** and lln tf^bv, lu>p«*tiilK tu 
III" r»*a,^ tlifr^ir inti*c»*3it in b ariiiufi the lan;^ua^e. 1 hid 
;rronp iH>nie »*\f rll»*nt I* r«Mn b filiiUi, du** n^^eil 
f rem h poldii 8. I r»Mn b art, 1 rem li \nne* and on. 

The i^rt und i \periniental ^oup r»T»*ived Iraininfj 
m coinmunicatioii de^iigned not only to {;iv»* ibein 
practice in i .niven^in)!. but to free tli»*nr ot all 
udnbitionj* r»^{:ar»bn^ the need fi»rat curai \ I bey 
. u»Te made to feel free about '>-ttin;i tlie meaninjc 
atrovi" bv whatever ineans^ they could muster. I bev 
uent tliroii|fh M^setioiij* i«n >T**etin^n:*, h ave takiiij{. 
information t^ettiii^* and information^ivin;:. and ;:Tad* 
ually worked up to ^ivinji de^Hfiplion^* ami repurts. 
Tin \ t oulil as»k at any time how to sav something in 
French, and ri»uld m^rt an I nyjiiih word if net e^arv 
a?* not to s^tuck and to keep nn talkuiji* ^^oin** of 
th^- talk mu^t have been atrot iou>, but no mailer - 
tlt**n uentoii, happily habbhnjjin l^roken Frencli. 

\l ihe .-nd »»f inie M^nie^tf-r* all three rnnips were 
l»--l» d bv lrain»*d native >p»*akers in a four part tcnl 
()L-.u^-ion, Informatimnj^eltin*;, KefHirtm^. and Ue^ 
M nptioii. The i*yt>t^ appear to have b^-t^ii « arefulK 
prHpar»*d and ^ ored I v% ould ^av tln v rlnl t' ^^t 
'Vomnninii ative i mnpetem e/' 

l lir r»>ult?i will not .Hurprise yon. Tb** ;:roup that 
bad practii t'd 1 1 mimunicatin^' performed ^ifiniruantlv 
b'^lter titan either of the other two ^noips On ulher 
l»'-L- I if ai hif-veinent ((T KH bstemn}; and i » adin;L'* and 
fin J ::rjil»*^) tlien* ua^ in. si'^^mfieant fhtl^ren. 
Ih^ni^h tli»- « ..mrnuiii* ative^' ^r«uip had lii^dn'r 
^ ..f»^ I h*' h«^> an h^nr in ihi- lan^'Ua^*' lab did n.'l 
alb'« I p»^rt*'rrnam>* iti anv ^>^a\ ^^1h« b • • {>* 
Jj. jt. \hM til*- lab 1- n * h-^ in J- un^ h* - 
I. jS.ii* -I- t I.M-f tJ - •■«! nil libra- .i - 
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What iImim ihib Miu^i/ale »»\p»Tiiii^iit ^howV It 
n it»riit''?» Mum'^lHii;* A^** kt\o\^. but »•! ului.li 
require prrindii: r^Miuniliu^ - that *tu«lt.*iitj l»*arii 
•AUitlv tihal thev ur*^ tju^it aiu.1 t**A*t\ on It t»ur 
uhjnlUe i> eutnniuntiatHr «.i*iiipeteiu th**n 
m»*il to t»/jth ainl tt-^t iUu • vpUcitU. Wt* laiiiiot 
a:.**ttiii * It uill jirou h> lt^| l^ thruuiih t«*ai lung tlie 
huihiiti;: hiiM L"* of laii'.'ua^^*. It i> i*ruuurjuui^ to note 
that » i»*u ilevotiiig onelperioJ prr uenk to fr«*e 
( Odtifi'iiurattotl ti'-em^* iaiinMti*.** ri^HllU \t th** \»*rv 
\tnA^ should think aii«»ut l**avni^ s^otu*' time for 



free roiivenjatfon on a regular b*ir*i4, with nu punitive 
forrettion whatever during tho^ -fs^^ions .We also 
n>^»*d to a«It>a section or twu to t*ur t^peakuig tej*t3 in 
whuh we »t*ore the student ff»r hui ^uccesd in 
loinnuiniiating rather than for^ngiibttc amiraey* 
Where we will get the btr*»ngth to Ib^ten to all that 
Iraetured French I do not know; but I do believe wa 
iniiait End it* becau^ne making^ nii^tak*^ - even 
horrendous nii^tak''^ and lots ot thrin - i^i an 
unavoidable conipuiient of growth. 



Ty pe of t**it^ 
Aptitude Ie!!>t 
1 >ut li I n I ea mi n g t| u i /zee* 

Review ttrnb 
Midterm & fmJ examy 
Orul evani 
5taudardi/ed tes.t 



Suggested FL Testing Program 



tiorni 

crit. 
crit. 

iTit Jnui rii 
cnt7noriii 
crit /norm 
Morni 



U7ien gxif^n f 
priur to !Htudy 
alnio^it daily 
weekly 

every 10 week^ 
imd yeiu-, end of year 
I or 2 per vear 
eyt-ry 12 ^ ^t-ars 



Purpo$9*(%) 
!3iectioning« guidance 



learning, teacher information 



learning, motivation^ teacher 
inform at ioh 

motivation, grading 

grading 

grading, motivate 8|>eakuig 
program control* placement 



Language Ass<»cialititi Bullelui 

•>CMt )?^tC If^AOV H W iO'V) 
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